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Snimnaiy^ 

[* The IntDrpretation and Applic^ttion of a Prof^r^am of Teacher Education Utilizing HodelsV 

■ :u; ■ : • : ' • ; ■ ' ' ■ _ _ 

The Ngw" College Experimental Teacher Education J^rogram "tms developed 
to provide a field-centered experience for a giw.p of undergraduates in- 
: : . \ torested iii pursuing careers in eleiaentary education* The Teacher Innova- 
: ■ : , t at Teacher^ College^ Columbia University provided the major 

. source of theoretical ideas and conci^ete mterials for the program. The 
: specific educational philosophies^, personal and professional backgroxindc 
' of the program's deyeloi^ers. all contributed to the form and substa.nce of 
■■-.tl'ie program.; 

" Tlie direction and structure that the program eventually took derived 

. .. ' from our belief that a teacher education program should provide e^qjeriences 

liTher :r 

1« Acquire knovjledge of the major content areas tiiat 

comprise the elementary school curriculiuru 
2 #> Acquire knovjledge of the major theories of child, 

development and child behavior. 
3, Acquire knowledge of the philosophic foundations of : : 

education. 

[[• Acquire knov/ledge of curriculum planning atid develop-. 
. ment. 

5* Itevelop skill in interacting sensitively and flexibly 

-with learners and with peers* 
6# Develop skdll in organizing the soci£il structure of 

the classroomo 
7. Develop skill in analyT^ing the verbal behavior of 

teachers and learnerfiv 
8» .Develop greater insights into their owi and others 

emotional and proi*essional grovrbh and develoi)ment* 

I: erIcv ^ 



■Towardn tl.(!:;;' roxln tlio conporKniirj of owv pror.r:n-i were developed. 
Additio.i.-illy, br.cau::e vrc^ bcl icvo thai, our noci-ty and its .educational 
in!;tjtution:i; i^mi bo rc:;poM;.;:!.ve to chanj-o and inur.t a:u;urr.c leader-l.j.p 
in a roar, of :u:!iov.:.tion, wo intended thai, tne V.nxf Col'IcfTo Teacher Kdiw 
cation lVo;;iT..,-,i vcald encoura-o the dovclopmont in trainocn of an in- 
qi'irinf, xnnovo i.j ^e, ir.dspv.ndent spirit. 
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BACKOROU^^) 

■ ^^^ academic year 1971-1972, a nev; teachei"* education program 

/was designed (to be irnplemen'^^ in '72- •73) for a pilot group of lii stiidents . 
enrolled in Hofstra University's expeririiente^ T-jathin the larger 

university. New College,, In order to imderstand the progi^am and its position 
in the total New College experience, we will briefly examine the non-traditional 
structure and curricul\i.m of New College,: . 

A basic premise imderlying New College is that ''"Students learn best when . 
pursuing goals which they perceive as relevant .'^ It is for this reason tliat 
students, in conjunction -udth a faculty advisor, construct individual pro- 
grains. They my explore any one of four areas of concentration: the Human- 
ities, the Social Sciences, the Natural Sciences or the Liberal Arts which 
draws upon combinations of the above » There is a distinct lack of emphasis, 
on mandated courses » In fact, there are only three units of an interdisci- , ' 
plinary nature required in the Freshman Year, a^ad one Final Unit taken in 
the Senior Year which provides for personal astjessiiient of academic groun^h ■ ■ 
over the college years o (A unit is defined as a completed set of leamung ■ 
experiences, thereby ailomng for variations in pace.) The remaining 
twenty-'Six units are individually selected and may include courses in con- 
ventional classroom settin-';s, individual or small group, study, tutorials, 
peer teachlncy, v;ork*'Study, and numerous other possibilities* A prcrrn.uiti is 
placed on independence choice and student responsibility for the direction - . ; : 
and form of his college experienceso 
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Kricovii'nr year« For one's >;iiCounU}rj a siAidont cicrirns a persoiir.l proj'^ct 

vt itn, riuhioc't to :iciv.lr:or''G a]>provril) vtLJ ch ray take hlin a;;a,v i'roni 
the Ui..i v\:r.':i ty a:; • Tr-Vv r-otdnl vork, ar. approfiticnship J.n ( 's 
futr...''; pro.fc.;:lo>! , iibr:n-y iVLicar'cli, fo/oifn sfady^ kcacc Coi-p;.: typf-^ 
y.':fnric':!y etc., ^vn a"i-.onp tho i.riny option.i that have bacn c:::pIorcid as i-ln- 

7 1 vjao in ccD.iiirjCtion v.'lth tlio i'lncc'imler Yc^ar that we of Jiofstra'a 
l>parLncnt of cutary I'\!;u':ati<ja \fcac called upon to deviGC a pror.rain 
for i^j-vr Collof^o GUidents int-cr:\^; led in pursuin^p. carocra in toachin^> 

The pvorr'vr dcvo] op::d is an intor]irotation. ^TiOdif ication and 
applicaiion of 'V'le Te?ohrT .T.tinovator ProKrarii developed by Bruce Joyce and 
ivsB ar.J::OCiai'.o>" at Tcaf^h«^rs CoXlci<^ ^ Qo\\\v^^\^. ■h\ivorrrj ty. The bacic scope 
and" requence of tlie entire pror^ram is pcrtrayod in J'ia^ram !• Hov;e'V"'3r, 
>rc i/ill prer.iently addre^v? ourselves to tlie min body of the j^rorrain, the 
Encounter lear^ 

C].' ' : r :AL_ Flfl i JJ r:XPL' ^T!M> :Cr:S; 32 weeks 
A bardic ar;5;::'])tion uni':e r'lyi n[/ our prorrarri ic that, in teaclier traininr; 
XtTo con.not oJucatn v; J thin the collej^c alcnR, for theory and practi.cc- ):i'.ir^^t 
bo cdcccly rclat^uI in tlr;r» and place. Students muat be in t]io field en- 
ceVcT^tc.rJnr the "r?al ^ox-ld" thrcu-h.out tlieir traininr. I'efcrence to cur 
bcopo ana Zoc\v^^vs.r. chart (rdarrai/i T) iniiir'ater; tov; v;o translai.id thic 
aL;;:u:pr'tion into pr:ictice» 
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Durinf: the first. 3' monti^s of the Enroiniter. Ycav t>ic? Now Collercc rfUKle.nta 
(hereafter referred to as Intcrr-rj) i^ero [)l:iecd tv;o per clas'^room in olo:r.cnt:.r7 
r:;choolfi in a v]i.itc, ruld.ilo elacr:, c:ubur''.:)ari i.:ott.ia(S Tliey cpent ;.y days a 
week in thojje clinical placements, and v;ero on campuri one day a \reck for 
sesnionn in whicli the various coiuoonentf; of the prccram vferc devolopod - 
Kodclo of Teachlr.:;, liuman lielnlions, etc* 

For the aecond half of the Encoxuiter Year, one of three [)or;rrJbl3 clinical 
placori'jats vns riutually decided upon by each Intervi and h-«.s Advisor^ 
based on' assessment o froiD the first 'placement, and professional interest. 
Three Interns were placed in a small private subur'ean r.chool ;^^ith a ].arp:e 
proportion of youngsters with social and/or emotional problems* Five others 
v/ere placed in a public school in a low socio-econoniie area in Mevj xork City, 
and another c^'^-'^^ five t.^s placed in a pV'':'lic school in an intep^rated, 
low incoriO area in a suburb of Loa;; Island, New Yor):. Interns spent three 
full days a week in their clinical placcinfents*, and two days on tJie. Hofstra 
campus for part:i cir.'::.t:i ori and instruction in varVous eor:;)':)neni-.s of the pro[.!:raTiu 

The cooporati:'};'; teachers involved in all plocem^^ni.:^ ■■;cre ovi:::it(H; to "che New 
'Joller.e H/.perir.rntal Toacher bdaoation rro[';j:vun - .i i.s rationale, objectives^ 
ciirricul^^^i and procedures - and v.vieriover possible they '^lere provid.^.d vrith 
copies of cmc proto*' 1 ana trai^iinf^ materials so that i>hey could i^-i '^r.'^tand 
the needs of their In^.erns in terns of t-vv-^ f^rovpr of ehil'^^^en, a::: ; .';n;i.MitSj 
etc. 

Thron;:hout the •-/l-lre y^vir, Tnter.i:: nir>,-/^l;' ;• isc! ■-\ ih^* fxdd , 
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by ilio ].)ror^r:sorii v;!io devolopcHl the? proj^vavi aad v;}io providod tlie on-caiapua 
instruction. Erich of the three profe^r^or.s \«ia3 directly roGpoasible for 
four to five InVirtiii (S. per."viGors chanprcd at mid-.v.^ar)^ whom r)ho Gupervised 
Ireekl/ on an ir.fcri'ial basis* Additionally, each OTporvinor \'Vvs required to 
formally obnoi-^e hc-^r Tntornr; on eif:ht occanionr;. Froqi^ent oval\\ative rioot- 
ings vrith public £;cliool personnel v;ere scheduled '.is well* 

At the padtenn, and at the close of each scinieote:", indrpandent ratin^is 
of the interns were obtained froia their cooperatin,^ teachers, their super- 
visors, and the Interns therasclveco > 

C OM POriENT^ OF THE PnOGi^i 

Mod els of Te^'ich inp!; 

A Models of Teachinp; component vras included in our pror.'iram based on 

iTovce's contention that **txie basic rr;e thodal;->ries of education are theoretic 

cal specifications of learning environments,'* Based on this proriise, our 

pro{;:rini vyas ''structured to explore a variety of learnini^, enviroments, 

their theoretical bas(?s, and to develop the clinical repertoire necessary 

3 

to carry tViern out.'* The assiunption here is that children have different 
learnin--; stylos and characteristics, and a teacher :ioods a ran? e of teach- 
inr^: stratet^ies to deal v7itii them effectively, 

Furthennore, \'e cenoeptualized tiio role of teacher as one of irinc/aU)r# 
This view of teacher derives froia Joyce's conceptualization of teacher as 
innovator, ir.stitution bu-Jldcr and scholar ♦ 

It was e>q:^ec^ed that the Nov; College pro^ran vjou].d | rovj.dn j.v:/-!*ns 
%Tith the theoretical and clinical expertise; to analy^'.c, TncJily, and devc0.on 
orlgiiial tcacnin^' strML^c;-- ies anci leaniLni^ envi.r'uii"if.ints, u';''i;; the hanic 
models as a departure point • Therefore, the nod^^ls conpoaent becaine tlie 
mjor vehicle for helping: Tn'^erns assun^e the intiovator role* 
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Ibrlier, we stalo i our boliol' th:il thoory and practice must no I'J^nd in 
hand, V/e bolicvo, an doe^ Joyce, that the two must be "linlced in the instruc- 
tional iivstor^'J in r»uch a v.viy tliat tiio studouto apply the tiodcl vory cloce in 
time to the j^oint v;horn t''?oy bc[:in to .ntudy it*^' Tjiereiore the thjrty-»two 
week clinical ficild cxpnriencci v;,;:; e^snen tial to succcuGrul implcno^itation of. 
the Models of Ttuicldr:,:: compononu. (This f iold-ccnte.red o:qx^rieiice also ^vas 
relevant to other coinponents c.f our program, as \-nll emerge v/heri tiioy are 
considered in Qther parts of this paper.) 

The nodel.': chosen for study represent 3 of the four basic faudlie:: de- 
fined by Joyce and V7eil, ..ach fairaly enbodies a different orientation tomrd 
man and his universe. Social Interaction Sources provided tlie Group Investi-* 
gation Ilodel; Inforaation -^^rocesping Sources provided the Bruner and Taoa 
Models; i-er;Jonal Sources pro-^/idcd Synectict: and Role Playinr* The reader is 
referred to Joyce and V/eil*s Ilode ls of Tea c hing for development of the models 
and df^tailed specif ications^ 

In tenas of protocol and training materials, programmed modules developed 

at Teachers Colle.r^e vrere uijcd, as v;ell as Joyce, Weil and Wald'c Three Tea chliip; 

Strategi c s for the Socia l Stu^.ie:^ (Chicago: Science Research Asr:>ociate3, 1972). 

In addition to these, f ilmstrip-cassette exenplars V7ere presetited, readings 

and discussion sessions expiorinri; the tlieory of the models vjer:: ^itiJizei, and 

p^'er and r.ricro-teacliing; sessions v;ere provided - some boinj^ vidoO'-"i aped • Tne 

si'*n If icance of media in the inr.Lructlonal stares we br^lievod was crucial. 

Tnis was bas'-ni on the notion tnut '^:oriCeptual V'.^lo;>i;ifmt oati oc-:".;.!' i^^^i i^ ^'ho 

6 

Iraxnier already has nn adequate body of perceptual J.rii^utso'' , I7e beiii vod 
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filmstr.lpn^ vic]eo-tap« feedback and domoniitration lessons would provide a 
jjubs'bantial source of perceptual input.<» and consequeiibly utilized these fonaatSe 

In order to f\^^c^ef^s Internn^ le.^vels oT conipetence in aotuali/.inc thfi riodc^lsj 
audio tape recordj.n^^:^ o.f the Interns interacting witl? learners in the eloTJion- 
tarj'- school clasnroom were obtained. 

Those tapes, ay well as live observations of Interns iiuplnacnting the 
models, were discussed and evaluated in individual conferences with supervisors, 
and in seminars as v;ell« 

The Koclols Conponent and the Curriculum Content Component of our program 
were planned in a linlcing fashion. Concept Formation ilodels (Bruner and Taba) 
\rere tau-lit in conjunction with classroom instruction in Social Studies, Math 
and Scienv V Group Investic^tion and Role Playing wei-o taught in conjunction 
with clarjsroon instruction in Social Studies. Synectics was tuu^Tht in con- 
junction ivitii Lanf^uage Arts. VJe had intended to present tlie Beliavior Modifica- 
tion raodel in conjunction with instruction in Science and Math. Unfortunately, 
time precluded presentation of that model. 

We believed that each model chosen v:ould have jxlrtiCMlarly wide and 
meanini^ful application to the discipline it was paired vrlth, altliough students 
vyere encoura^^ed to translate eacn model into many diffo^rent s\ibject areas, 
thereby demonstratinf? their rrasp of t.he :i:odels* versatility, anr! their oxm 
ability to match models with suitable individuals and objective:;, v.'e believed 
this to be essential, if education ras to assume the '^pluralistic" structure 
Joyce advocates. It is V:is belief tiiat ^^Cliildren and ad.ilvs alike should 
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have a 'cafotciria ol' alteraativon ' wuich stimulate their growth, and nurture 

both their unilque potential and tiioir capacity to raake coKimoa cause in the 

7 

rejuvenation of our troubled :jOcioty.** Tho Models of Teaching Component we 
believed to be a suj.tablo curriculu)Ti veliicle for developini< a j^luralistic 
structure for cducatlono 

CurricnluiTi Con?-.on t Co_iT)i:)^onri)nt 
The firnt content conponent introduced lanrua^o Arts. Thiv^. area 
vjas cliOGen as a point of departure because vje view Lan^^uage Arts as the 
structural foundation upon v^iich the entire elementary vschool curriculujn is 
built. Varied aoproaches to facilitating: Creative VJritinp;, teacliinf; spellin^^, 
Isnglish r,ira:riK.rirf the arts of speaking and listening; v/ere explored. Peer 
teaching, follov/ed by independent and supervised inicro-teachinp took place. 

Current research and varied practices in the teachin^^ of Reading; were 
investigated by our Interns (iot.a.. Words in Color, Alpha One, Lanf^uage 
Experience Approach, S.R.A., Sullivan, Litorauure-based lndividuali:ied Read- 
ing, etc.). Mini-Course iflQ developed by the Far V/est Laboratories for Ed- 
ucational r.esearch and Development (1971) was utilized as the major instruc- 
tional system for learning the skills of decoding ♦ 

The mini-course module utili^zed the follovrLng format: Into mis viewed 
vd.deo-taped demonstration lesson::^ adtainistered diagnostic tests to ^.earners 
cV.A v;*c:.''i'^^'- a:::l : /' - ^ .lIc'C—' -t^:: ■ ■ " n b-^i:' ■■' ■ 'v"'^- ::'"''ll- 

in t::oiv c!I::.i:ir:al pl^,> i . O.-: . :'v:.Lic':.:: r.. :. r vr.l'ir: r ■ ^ i..; o.** J:.'-* ^ 
micro-teachin^T: were conducted by supervisors and peers. 
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An independent system for learning Reading Comprehension skills was 
developed and introduced by our Reading and -language Arts specialist • 

instruction in Social Studies was provided by our Social Studies spec- 
ialist* The content for this component drew upon the Social Science disci- 
pllxies* The instructor's emphasis parallels the thinking of Popkewitz ajid 
Bruner who perceive the importance of having children "learn to bring their 
resources to bear on problems that matter to them, have experiences that 
allov them to deal with ambiguity, complexity, and the diversity of human 

existence, and act within a community that has its *own sense of compassion 

8 

and responsibility for its members'"* The methods of inquiry of the social 
sciences can provide the means for dealing with these issues of hiiman exist- 
ence* As Popkewitz indicates, children can focus "the different questions 
and modes of interpretations on the activities of their daily existence, for 
exanplo by looking at the happenings of their class, peer group, or school. 

Or attention may be given to groups in their community, agencies, -i ndustries, 

9 

unions, or associations." 

Interns were fainiliarized with the theory, and then investigated exist- 
ing Social Studies materials. In keeping with the belief that theory and 
practice should go hand in hand. Interns were required to develop and teach 
a social studies mini -unit and depth unit embodying this theory. 

Stenming from the concept of Teacher as Innovator, Imejns nad to form- 
ulate objectives, procedures and evaluation techniques a: ;,: opriaue oo their 
unii;s. Suitable materials had to be designed, const rue i. . a and select-j i to 
aid the Interns in implcmfinting their units. Amon?; the P05:^5:ibilit:5.nr ex- 
plored by the Interns were the development of Social Studies games, simula- 
tions^ jilsjs, data banks, filjnstrips and movies. 

ERLC 



^ Instruction in ^VAthcmatics and Science were done by our Math cxnd 
Science Specialist. Tlie theoretical implications of the works of Piagct, 
Brun.-jr, Dienes, Gapne'j and others v;ere explored^ and laboratory workshops 
were held providing for interaction with a variety of conwcniporary mater- 
ials and prop;rajp.s in Mathomatics and Science • Kiophasis was placed on 
havin,^ the Intern personally experience activitj', problern-solvin:? apnroach 
to Inaminp. Original individual and f;roup projocts within tho areas of 
JIatheinatics and Science were outf.rowbhs of vhesa workshops. Those formed 
the l^ses of c>:p?rience5 that were atitualized by the Inxerns In their 
clinical placements. As in the Social Studies area, students had to de- 
velop and cxeoate depth units for their children in the schools - replete 
with rationsLle, objectives, procedures, original and conuiiercial materials 
and evaluative techniques. 

Furtheri.iore, Inoerns identified through testing as being deficient 
in mastery of content in Mathematics vjere required to reach an acceptable 
level of proficiency as measured by post-testing. Toward this end, option 
included fiL^i series, auditing of content courses;^ programiiTied modules, and 
individual tutorial sessions* 

During April of the clinical placement, the Creative and Perfonninf^ 
Arts were explored. Professional resource people from a variety of set- 
'.ini^s vrere invitea lo acvelop tvjenoy-five hoars of worksuop ex.p^riewj..j 
in L'ra;natic5^ hu^.:.:, and , .o ve/^i'^nt* 



- 10 - 



I ku.ian KGlations ComponoJit 

Tlirouf;hout the entire thirty-two week sequence, weekly sessions viere 
to be held during; which Interns would explore the djaiainlcs of interpcrson- 
aJL behavior. It was hoped that through techniques of role playin^-^, self- 
avrareness trainin:^ and discussions of personal feolinrs and concerns, the 
Interns would l:ecomc nore sensitive to thciaselves as they interacted vdth 
pcievQ, with learners, and v/ith the social system of the school. 

The foci for these sessions were to emerge from the on-r:oing concerns 

of the group. i 

The spirit of the I-toan Relations Component vjas that of Combs, Jersild, 

10 

and Rogers. V/e clearly subscribed to the construct of "self as instrument" 
in teaching. Hence, the search for self -understanding was fundamental to 
our planned program. 

Over tijTie, it became apparent tliat the prerjonca of the three professors 
vias inhibiting candid interaction among the Interns. Consequently, the 
format of the ccraponent was modified. The New College students chose to 
continue the Hu:a3Xi Relations Component on their o\rr.^ for three hours weelcly^ 

As it happened hcTjevr.r, these sessions soon took on a very different 
character, and by the Cprinp semester the students were scheduling films, 
re source people to sprak on topics' of special interest, etc. As a group 
t.Mey had appare/.tly di^',"iateo from tr.-u oi'tur: pr.!: u.'j t.n^K oi* introspectiono 

Howev'^r, advisonent and p::y:':,olc -jica!'. cc/ /: ■ " :■ - ' ii^ -.^ cn 
.individual basis. 



stu dy of Teachinr: Coir*no nont 

Instruction in a oysten of VcH>al Interaction Analysis vras decried 
essential to flovolopinR the Jntorni;* nV)ility to iden-tlTy and relate the 
variables involved in teachings Furthcrnore, it vio^-gi^d as fundc.- 
p^ental to a teacher i^rainoe in that It provide^ one witli a tool for com- 
t;1,ant and renovjed ccrutin^y of cno^c. cvm teachinn t}irourho\it his cai'f^er. 

Therefore, during: the first tvro weeks of the Encounter Year, students 

spent approximately t^jonty-sc^^en classroorfi hours learning the Joyc e vSyriicrn 

11 " . • - ^ 

for Co d :: r.r: S t \ r. dent r-.t^d Teacher Conr.:i n : ca'^o.cns • 

Theoretical and operational understandinfrr^ of Joyce's five cate[:ories 
were dex-eloped: 

Sanctions 

Information ^recessing (Blooin) 

Opinions 

Structuring^ 

Maintenance 

The forriat of instruction for this component Included rcaiiin^s, dis- 
cussion, observation and coding of tranrjcripts, taped lescons and live 
lessons in the public schools^. 

At tlie conc].usion of the instructional pc^riod each student was re- 
quired to ^abinl.L. oijc u^. ;(:ic: t-apu rcC(.^r*\Linf: oi inlc racti ^ > ; t: 
in l\\o scnool sct';j ^ i; ivo i:.;'rcc-r-'if.uLC ocfv . . . 
closin,':) of each tape v/er^* t}:en roilr r] b."- the r-'vuj<^n+s \\'"-)n," '^^»'"» ^'OVct' 
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axid thirteen key inciices vrere conipu'fcsd. Siibsequently, the" students 

examined their statistics in. the light of contemporary research regarding 

classroom climate, questioning, group dyn^imics, etc», each Intern reacting 

to his stylo as reflected by the indices • Students were then required 

to pi»epare a statement of desirable change to which they wotild sddresc 

themselves in the coming months • Deriving from Joyce^s belief tiiat a 

teacher should be capable of implementing a varietj'' of learning environ'- 

ments for different purposes and different children, our students were 

encoiiraged to "flex" their teaching styles and explore new teaching 

strategies # 

As the Encoxmter Year terminated, students \^ere again required to 
prepare audio tapes of their interaction >rith learners* Subsequently, 
they coded and computed the indices for this tape, and identified, ex- 
plained and evaluated changes in their teaching styles frcsn the first 
to the second tape# 

Commentary 

Recent legislation clearly indicates that the days of designing 
innovations in teacher education on the university level alone are over,. 
Presently, public school 'and university personnel, members of local 
school boards and community repre'sentatives are collectively designing 
and implementing teacher training progr^uiis* T;ie iioi-: Colic t^e prooi'^'-m 
was designed and executed by university f orsoMuol alcncj. All dcci^J.cn- 
making reg^lrding the program *s development, and the bulk of . evalxtaticn 
were done at the university level* The puolic scjiools acted rocrcivor;; - 
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their decision-makinr. and advisory powers were small* RcconnendationG . 
and suffjestions could be made;, but centrally. Cooperating Teachers were 
not adequately trained j.n 'the various proKreun componentG to take on a 
f^enuino rolo o.f supervlsj.on and training of our Jntems» In reality^ 
our Cooperatinf^ Toachers received an "extra pair of handa" in their 
clasGroomG in return for allovdnn our Interns to make flexible ul^o of 
tine and children to execute tlieir varioui> university as^iii'.nmc^nts* 

Naturally, had we the time and money for intensive trnin:ing and 
on-p;oinf^ insrrvice v:ork for the Cooperating Teachers^ or had they been 
involved in our Nex^ College program development frora thecnset, our 
Interns would have benef j.ted from rior^e widespread supcr\'loory contact • 

Also associated with' our students' field experience is the fact 
that a coraprehensive study of the economic, socisJ and political prob- 
lems of the school communities was not provided for. Such factor:, have 
monumental influences on the children, on parent-teacher and teaclior- 
pupil relationships, on curriculum, etc» At Hofctra University, in 
Hempstead, ixing Island, we are fortunate encugVi to 'have a wide variety 
of educational settings within a reasonable distance of the campus „ In 
addition to suburban settings. New York City is eardly accessible, pro- 
^'iding a totally different kind of :-ichool structure - a large bureau- 
cracy iiA'olvrd in c>:T:lor'nr d- Ized cor'i:..*.;T.ity ccri'-ruj • 

V/e did, however, place cur GtU '^nt?^ Ir vari^ri r.ti^tin; :; ^rrt- ci r.i r\'ir:t, 
but had we built into the program an extensive investigation by Llie 
jKi.rriir-i oi L!.e comr.unit.icis ir. a>:'.ich they \>: ' . > ^ ' ^ - 

experience would have resulted* 
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Regarding the Models of Teaching CoTiiponent, and tho use of interaction 
analysis, a major criticism often raised is that when we break down teach- 
ing behavior in these ways we are being atomistic and mechanistic* A sig- 
nificant point raised is that in order to study teaching \je 1-IUST break it 
down. Vlhat is equally important however, suggests Idndsey, is that we 
remember to put it all back together afteivards - in cbher words, inte* 
grate the variables identified and exaitiined* Attention was given to this 
integration in the New College prograjn in seminars and ixi individual con- 
ferences with Interns* 

In order to provide a balance between cognition and affect in the 
program, we included a Human Relations Component. It was within this 
component that we intended to explore the humanistic side of teaching* It 
was to our dismay that regularly scheduled g;roup mectinfjs of this nature 
waned by mid-year. However, soihe important revelations did ocCur early 
in the year, and individual counseling continued for some of our students 
throughout the program* One young man in crisis from thq onset utilized 
our early seminars and individual covinseling to explore his strained in- 
teractions with children in the classroom. Based upon these sessions 
which provoked self -inquiry and reflection, he withdrew from the program* 

Another girl in the program suffering from a severe visual handicap 
and extremely low self -concept made progress in her search for self- 
vuiderstanding via individual counseling initiated through our New College 
program. 
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Related to the KC'dels of Teaching; Component ±c the question ref^ardinr- 

just how many models u i/rrinee can actually learn and actualize \rrth 

students in elementary' school classrooms* Statud in another way, we may 

ask if all stvidents are capable of learning and utilizing anv tyjje of mcdel. 

Hunt's research on matching; models and lear*ners provides uis with sorie 

suggestions for program development, but little reseairch is presently 

available regarding the matching of m.odols and teachers. One srall scale 
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study conducted by Zcken sugrests that there may be models which some 
students will have great difficulty in actualizing successfi^lly. Having 
received instruction in the theoretical bases of the Taba Model of In- 
ductive Thinking, having gone through the instructional modules, having 
practiced the model five timics with some videotape feedback, only four 
students in an N of 5 were rated successfully on this model. Extension 
of ^he study to larger* samiplcc and other models should be fruitful in 
determining if indeed there are models wnich a trainee cannot master^ and 
just vrhaL the reaJistic limits on a teacher's repertoire might be. 

\Je know hoTi^ import.ant the theoretical base is if students are like];/- 
to be adaptive and flexible in their use of the r'odels. Supenrision of 
the Interns interacting ^^th learners, and the anits which they developed 
in the content areas did reflect appropriate use of the modolt-: and judicious 
application to a wide var.ety of settings • 

At the conclusion of the Erxcun:.or Vear v;3 raised sonc quests cn^ 
regarding our prorram's prevision for cultivr.ticn of the Creative and Per- 
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fonrdng Arts« Although the resource people \A\o developed twenty-five 
hours of worksliops were very talented and provided for exciting, highly 
iinaginative experiences, we found one intens*^\ve week of instruction in 
the arts to be inadequate* The Interns as v/ell exprecseu a similar con- 
cem» Wo believe that the affective areas, ac \;oll as the cognitive 
areas, are dovelopnental in nature and are wortl^y of ongoing considera- 
tion* We beJieve that tine should be utilized so thaL the arts evolve 
witliin a training program in association with the cognitive areas, as wo 
vjould hope to be the Ccuse within elementary school classroomse In the 
revised New College pro^jraiT; we plan to restructure this component* 
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SCOPE AND SEQUENCE OF NSW COLLEC^E EXPERIMEOTAL VEACHER TRAINING 

PROGR/Jl 
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Senior Thesis - 

scholarly research in Education and/or other major area of concentration 
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